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Interlevel and Interdisciplinary Attitudes Working Group 

A working group in Spain promotes self-regulated learning and shares good practices and 

experiences with teachers. 

Summary 

The Attitudes Working Group is a non-profit organisation made up of education professionals and 

researchers, doing innovation and research activities to improve education practices. The group 

aims to promote the assessment of student key competences and formative assessment. They 

base their work on a methodology called the “Attitudinal Style” that has three dimensions: 

competences, self-regulated learning, and formative assessment. They emphasise inclusion, 

positive experiences and group work among students to increase motivation for learning. The 

group has set up a website to share their research and resources for teachers.  

The policy context 

Education in Spain and Europe is moving towards a more competency-based teaching. The 

experiences and research carried out in Spain also demonstrate the importance of developing 

formative assessment. The intention with formative assessment is to respond to the individual 

needs of a class and develop students’ autonomy and self-regulation skills. 

The Spanish Ministry of Education and Vocational Education and Training (VET) finds it important 

for teachers to not only include technology in their daily educational practice but also in the 

evaluation of the students’ outcomes. Both digital and ‘learning to learn’ competences are core and 

compulsory.  

Teachers in Spain regularly undergo training in the use of free and open-source tools for teaching 

and assessment. Each region in Spain has its own platforms and conditions for the use of digital 

resources. Therefore, teachers must be offered something more than platforms or applications to 

work on common strategies related to assessment. 

The Attitudes Working Group activities 



 

 

The European Commission's support for the production of this publication does not 

constitute an endorsement of the contents, which reflect the views only of the authors, 

and the Commission cannot be held responsible for any use which may be made of the 

information contained therein. 

  

The Attitudes Working Group is a non-profit organisation established in 2007, made up of 

education professionals and researchers. Most members have undergone a specific training 

process including self-regulation, active methodologies, competence development and formative 

assessment strategies. In addition, a significant proportion of members train teachers as trainers. 

Another part of the group is responsible for research and scientific and pedagogical publications.  

The group has numerous resources on the website related to the assessment of competencies 

developed through formative assessment. These are shared, free of charge, so that any teacher 

can use and adapt them freely.  

The group has a large bibliography that presents good practices at all educational levels. The group 

has also developed a competency integration project (in Spanish). This project aims to promote the 

integration of key competences in the school curricula, based on a sequence of competencies 

organised according to cycles and courses. 

A book they published (in Spanish) called MITAA (an acronym in Spanish for an “An integral model 

for an active transition towards autonomy”) offers teachers ways to integrate competency-based 

learning, in which formative assessment plays a central role. The Attitudes Working Group 

proposes that formative assessment is the first methodological change necessary to involve 

students more in their learning. In this sense, MITAA is an approach that suggests implementing 

formative assessment regularly, especially when the aim is to develop key competences such as 

‘learning to learn’. 

The Attitudinal Style 

The Attitudinal Style (webpage in Spanish) is a three-dimensional approach (competency 

development, self-regulation, and formative assessment) defined by the working group. The 

development of autonomy, based on self-regulation processes, requires two key elements: a) the 

use of planners that allows students to organise work both in class and at home if the scheduled 

tasks are not completed, and b) the use of assessment instruments that create autonomy in 

obtaining information about the activities carried out.  

The group proposes that assessment should be participatory, having the teacher and student work 

together on all aspects of it. Self-assessment, peer-assessment, assessment within a workgroup 

(intra-group self-assessment), between groups (inter-group peer-assessment) or the teacher 

https://grupoactitudes.com/material/#proceso
https://buleria.unileon.es/bitstream/handle/10612/11128/@%20Libro%20ULE%20Autorregulaci%C3%B3n%20final%20sep%202019%202.pdf?sequence=1
https://buleria.unileon.es/bitstream/handle/10612/11128/@%20Libro%20ULE%20Autorregulaci%C3%B3n%20final%20sep%202019%202.pdf?sequence=1
https://www.researchgate.net/publication/340769555_The_Attitudinal_Style_as_a_Pedagogical_Model_in_Physical_Education_Analysis_of_Its_Effects_on_Initial_Teacher_Training
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assessment, involve all agents in the classroom. The teachers’ assessment should be compared to 

the students’ self-assessment. The fewer differences between the two, the more adjusted is the 

students’ ability to make accurate assessments of their own work, which is essential for the effective 

development of student autonomy.  

By making assessment a regular practice, both teachers and students can get better at reflecting 

on learning as well as giving and receiving feedback that can be used to improve. Finally, the 

purpose of the Attitudinal Style is to promote inclusion in classes and to ensure all students have 

positive experiences, which also promotes collaboration among peers. 

Objectives 

The workgroup aims to promote the following educational principles: 

1) Reduction of the teachers’ authoritative intervention: teachers make fewer 

explanations, and explanations are always focused on new elements for the 

students. 

2) Responsible participation in learning: students make decisions about aspects 

relevant to their learning, both related to the organisation and assessment of 

their tasks. 

3) Autonomous planning: students carry out a prior planning of their unit tasks, 

which they must subsequently complete and evaluate daily using individual 

work plans. 

4) Self-management of homework: students will be able to manage the context in 

which homework is carried out (at home or in class), thus favouring the 

reduction of the volume of homework. 

5) Self-correction of tasks: different assessment instruments can be used to 

provide more independence from the teaching staff during the classes, with the 

teachers’ choice (checklists, verbal scales, assessment scales, etc.).  

6) Continuous formative and shared assessment: turning formative assessment 

into everyday practice helps students understand that assessment can 

generate and improve learning. 
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7) Effective time management: perhaps one of the biggest problems in developing 

autonomy, since students do not usually manage time well. In this way, class 

time will be used better. 

8) Contextualised and individualised learning: each student will receive an 

assignment of tasks according to their needs and abilities. Learning to use and 

manage a planner, linked to the selection of compulsory, optional and 

complementary activities, will allow teachers to adapt to the needs and 

interests of students. 

9) Inclusive treatment of diversity: all professionals who perform supportive 

functions will be encouraged to stay as long as possible in the classroom. This 

can encourage student-centred teaching and co-teaching. 

10) Providing an autonomous work environment: the necessary materials to carry 

out the tasks, including assessment instruments, will be available to students 

from the very first day. 

Problems with assessment 

Involving students in their learning through assessment is essential, but several 

conditions are required: 

• The instruments must clearly describe what is to be assessed and what must be 

achieved as a maximum and minimum in each assessed aspect. 

• The instruments (e.g., rubrics) must be adjusted to the level of demand of the cycle 

or course at hand.  

• The students must have these instruments at their disposal from the beginning of 

the activity to carry out self-assessment and peer assessment regularly. 

If there are competencies and transversal activities assessed in multiple subjects, 

the assessment instruments should be consistent in how they describe these. 

Otherwise, there will be incoherence across assessments made by different 

teachers for similar activities. 

Research – Self, peer, and expert assessments 

According to Panadero et al. (2013)’s review of the literature, rubrics provide transparency to 

students about the way they are assessed, which helps to reduce their anxiety and build self-

https://www.sciencedirect.com/science/article/abs/pii/S1747938X13000109
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efficacy. Students also use rubrics as a tool of self-regulation. For instance, they plan and then 

review their own work before submitting it or before giving feedback to their peers. 

The capacity to regulate one’s own learning is crucial to success in online learning environments. 

Effective self-regulation includes: 1) the ability to set goals; 2) monitoring of one’s learning 

processes and strategies; 3) feedback; and, 4) self-assessment (Steffens, 2006). The use of rubrics 

can help to develop self-regulation also in online environments. 

Peer assessment is also important, but as Barber et al. (2015) suggest, novice assessors need to 

develop skills for providing meaningful feedback, with specific suggestions for improvement. 

Teachers’ feedback and suggestions on next steps for learning, reference to exemplars, 

structured peer assessment (e.g., using rubrics and checklists) may all support learners as they 

develop skills for self-regulated learning.   

Rubrics 

Rubrics are useful because they provide students with clear descriptions of the aspects achieved 

and those that can be improved. However, when the rubric is used for grading and qualitative 

criteria are adapted to quantitative values, the result is often unrealistic. The working group’s 

experience in teacher training helped them realise that many teachers, when they grade 

achievement levels (descriptors that identify students’ achievement), come up with a numerical 

assessment that does not correspond to what they would have valued globally. They have admitted 

to changing the previously graded achievement levels so that the assessment ends up being as 

fitting as possible. 

This indicates that the instrument does not meet teachers’ needs. Therefore, the workgroup has 

developed two alternatives to rubrics: Assessment Scales and Graded Scales. To illustrate how 

these rubrics and scales look like, see an example about video tutorials in Annex 1 and an example 

about rope tension in Annex 2. 

The Assessment Scale 

The assessment scale (article in Spanish) offers more precision in defining the criteria/aspects and 

the levels of achievement for each criterion. It basically allows a teacher to allocate different weights 

https://www.researchgate.net/publication/281049916_Self-regulated_learning_in_technology_enhanced_learning_environments_a_European_perspective/link/55db6a8f08aed6a199ac600a/download
https://www.researchgate.net/publication/282928481_Problem_based_learning_and_authentic_assessment_in_digital_pedagogy_Embracing_the_role_of_collaborative_communities
https://www.researchgate.net/publication/346395576_La_autorregulacion_del_aprendizaje_en_el_alumnado_Grupo_Internivelar_e_Interdisciplinar_Actitudes
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to each criterion (each can make up a different proportion of the total grade). Each criterion is 

descriptively subdivided into as many achievement levels as possible to identify said achievement. 

In addition, minimum performance requirements can be established for a positive assessment, 

which is very useful to determine what has been achieved and what remains to be achieved. The 

Attitudes website shows examples of how to apply rubrics to teachers (in Spanish).  

The Graded Scale 

In other cases, a certain degree of flexibility is required to assess student work with a creativity or 

originality factor without losing objectivity. In these cases, trying to numerically value these aspects 

seems inappropriate and, in general, they should not surpass the more technical and objective 

aspects. 

In the graded scale (article in Spanish), the description of the performance levels remains the same 

as in the rubrics, but these are organised into sections. Accordingly, it solves the problem of a lack 

of precision in the identification of some aspects. It also gives the ability to prioritise a certain student 

when their academic improvement is just beginning (with some students, it may be important to 

have this flexibility without “lying” about the grades). When the student has improved a lot 

(especially in terms of motivation), this can be a perfect instrument to motivate him/her. It is also 

useful when the student’s activity has a creative aspect that should be recognised.  

Conclusion 

The website has long surpassed 400,000 visits from more than 50 countries. Studies show that the 

Attitudinal Style can increase the autonomy of students. Teachers who use self-regulatory learning 

processes associated with formative assessment claim that students' work becomes much more 

effective, and it is possible to make better use of time in the classroom. Furthermore, it allows 

teachers to give more individual attention to students who need it the most. 

A recent research conducted by the Network of Educational Dialogue (REDE) on 10,000 participants 

(teachers and families) has revealed that self-regulation is not sufficiently addressed in the 

curriculum. However, more and more teachers have been integrating the proposals of the 

Attitudes Work Group in their daily tasks.  

https://grupoactitudes.com/
https://www.researchgate.net/publication/348418700_Rubrica_o_escala_graduada_para_la_evaluacion_de_video_tutoriales
https://www.researchgate.net/publication/318777970_Connection_between_the_attitudinal_style_and_students'_assessment_responsibility_in_Physical_Education
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Parents who were involved in the working group’s projects reported that there are obvious 

improvements in their children, not only at an academic level, but at a behavioural level as well. 

Students become more responsible, organised, aware of the factors that contribute to learning, 

and even use self-initiated study strategies in a home context. 

The planning and assessment instruments help families to closely monitor their children's 

performance while spending less time on it, due to the improvement in the students’ ability to work 

autonomously. The plans and instruments provide very useful information for families to know in 

which aspects each child should improve and, therefore, help better guide them in their efforts. 

An interdisciplinary organisation such as the Attitudes Working Group can have many benefits for 

education policy. Firstly, it can promote dialogue between all education stakeholders, bringing 

together students, parents, researchers, policymakers and teachers. Secondly, it can facilitate 

bringing evidence-based good practices to practitioners (teachers and teacher trainers). Finally, it 

can facilitate the exchange of ideas between multiple research and training institutions and 

promote innovation. 
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1) Three evaluation instruments are presented (Scoring Rubric, Graded Scale and 

Assessment Scale) for a tutorial video. Their application to a specific production allows for the 

verification of interesting aspects: 

2) With the Scoring Rubric and the Graded Scale, both instruments allow offering the same 

feedback with the same levels of achievement, but the numerical assessment changes. 

However, the Graded Scale offers more flexibility of assessment by providing the teacher with 

an assessment range, maintaining the objectivity of the assessed aspects and the level of 

achievement identified. 

3) The Assessment Scale is an evolution of the Rubric and allows for greater adjustment 

and definition of the levels of achievement of each aspect to be assessed, as well as the 

assessment of production. 
 

SCORING RUBRIC FOR TUTORIAL VIDEO 

Video tutorial scoring rubric 

ASSESSE

D 

ASPECTS 

1 2 3 4 

Content 

The minimum 

content or basic 

information is not 

presented. 

They present minimal 

content, although with 

significant deficiencies 

that make 

understanding difficult 

and / or there is too 

much superfluous 

information.  

They present the 

essential content, but 

there is some 

superfluous 

information and / or 

details are missing. 

They present the 

content with all the 

relevant and necessary 

information (it is not 

observed that 

unnecessary time is 

filled in). 

Explanatio

n 

No logic is 

observed in the 

recounting, nor 

are most 

important aspects 

to be taken into 

account 

highlighted. 

In some moments the 

logic is lost in the 

recounting and / or 

several important 

aspects to take into 

account are not 

highlighted. 

Logic is observed in the 

explanation of the 

recounting, but some 

aspect necessary to be 

complete is missing. 

A logic is observed in 

the explanation of the 

recounting and 

important aspects to be 

perfectly taken into 

account are highlighted. 

Identificati

on  

Identification 

missing. 

Several of the aspects 

to be identified are not 

presented 

All aspects to be 

identified except one 

are identified.  

The group participants, 

the center, degree, 

subject and course, the 

date of completion and 
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 the teacher are 

identified. 

Duration  
Duration exceeds 

5 minutes. 

The duration exceeds 4 

minutes, but never 

4:30.  

The duration exceeds 4 

minutes, but never 4.15 

and / or there are 

unnecessary things. 

The duration does not 

exceed 4 minutes.  

Script 

The script was not 

presented or 

there is no script. 

Script was submitted, 

but not reflected in the 

result.  

The preset script is 

followed, but some 

details were not 

followed or taken into 

account 

It followed the preset 

script and came out as 

expected. 

Editing 
The quality is very 

bad. 

The quality of the 

recording and the care 

of the editing should 

have been worked on 

much more. 

The quality of the 

recording and the care 

of the editing can be 

improved, but 

sufficient. 

The quality of the 

recording and the care 

of the editing are 

remarkable. 

 

GRADED SCALE FOR VIDEO-TUTORIAL 

Graded scale for the evaluation of the tutorial video 

9-10 

very 

well 

 
They present the content with all the relevant and necessary 

information (unnecessary time to fill in is not observed). 

 

Logic is observed in the explanation of the recounting and the 

important aspects to be perfectly taken into account are highlighted 

/ highlighted. 

 
The participants of the group, the center, degree, subject and course, 

the date of completion and the teacher are identified. 

 The duration does not exceed 4 minutes. 

 It followed the preset script and came out as expected. 

 
The quality of the recording and the care of the assembly are 

remarkable. 

7-8,9 

Well 

 
They present the essential content, but there is some superfluous 

information and / or details are missing. 

 
Logic is observed in the explanation of the recounting, but some 

aspect necessary to be completed is missing. 

 All aspects to be identified except one are identified. 

 
The duration exceeds 4 minutes, but never 4.15 and / or there are 

unnecessary things. 
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The preset script is followed, but some details were not followed or 

taken into account. 

 
The quality of the recording and the care of the editing are 

improvable but sufficient. 

5-6,9  

Avera

ge  

 

They present minimum content, although with significant 

deficiencies that make understanding difficult and / or there is too 

much superfluous information. 

 
In some moments the logic is lost in the recounting and / or several 

important aspects to take into account are not highlighted. 

 Several of the aspects to be identified are not presented. 

 The duration exceeds 4 minutes, but never 4:30. 

 Script was submitted, but is not reflected in the result. 

 
The quality of the recording and the care of the editing must have 

been worked on much more. 

4,9-0  

Insufi

cient 

 The minimum content or basic information is not presented. 

 
No logic is observed in the recounting nor are most important 

aspects to be taken into account highlighted. 

 Identification missing. 

 Duration exceeds 5 min. 

 There is no script. 

 The quality is very bad. 
 

ASSESSMENT SCALE FOR THE TUTORIAL VIDEO 
 

SCALE OF EVALUATION OF A TUTORIAL VIDEO  

CONTENTS 35 

The content is perfectly synthesized with all the relevant and necessary information 

(unnecessary time to fill in is not observed).  
35 

They present the content with all the relevant and necessary information in a synthetic way, 

but there are one or two details of superfluous information. 
30 

They present the core content in a synthetic way, but there are one or two missing or wrong 

details. 
25 

They present the essential content, but there is superfluous information and/or there are 

errors or missing details. 
20 

They present minimal content, although with significant deficiencies that make understanding 

difficult and / or there is too much superfluous information. 
15 

There are not enough explanations and / or explanatory comments. 10 
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 EXPLANATION 25 

A logic is observed in the explanation of the recounting and the important aspects to be 

perfectly taken into account are highlighted.  
25 

Logic is observed in the explanation of the recounting, but some aspect necessary to be 

complete is missing.  
20 

At some point in time, logic is lost in recounting and / or some important aspect to take into 

account is not highlighted.  
15 

In some moments the logic is lost in the recounting and / or several important aspects to take 

into account are not highlighted.  
10 

No logic is observed in recounting, nor are most important aspects to be taken into account 

highlighted.  
5 

ACTIVITY IDENTIFICATION 10 

The group participants, the center, subject and course, the date of completion and the teacher 

are identified. 
10 

All aspects to be identified except one are identified.  6 

Several of the aspects to be identified are not presented, such as the group participants, the 

center, subject and course, the date of completion and the teacher.  
4 

DURATION 10 

The duration does not exceed 4 minutes.  10 

The duration exceeds 4 minute, but never 4.15 and / or there are unnecessary things. 6 

Duration exceeds 4.15-30 minutes. 3 

SCRIPT 10 

It followed the preset script and came out as expected. 10 

The preset script is followed, but some details were not followed or taken into account. 8 

Script was submitted, but not reflected in the result. 6 

The script was not presented or there is no script. 0 

EDITING 10 

The quality of the recording and the care of the editing are remarkable. 10 

The quality of the recording and the care of the editing can be improved, but sufficient. 7 

The quality of the recording and the care of the editing should have been much more worked 

on. 
5 

The quality is very bad. 2 
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An article in this regard can be read at (in Spanish): 

 

Pérez-Pueyo, A., Hortigüela, D., & Gutiérrez-García, C. (2019). La 

evaluación del alumnado: tan cotidiana y, sin embargo, tan mejorable. La 

necesidad de nuevos instrumentos. Cuadernos de Pedagogía, 504, 55-63 

 
https://www.researchgate.net/publication/338479748_La_evaluacion_del_alumnado_tan_cotidianay_si

n_embargo_tan_mejorable_La_necesidad_de_nuevos_instrumentos 

 

Note that the descriptions are kept the same, just 

transposed. In the rubric the assessment is exact 

while the Graded Scale allows the teacher to justify 

the specification within a range; which makes the 

concrete assessment more flexible. 

 

https://www.researchgate.net/publication/338479748_La_evaluacion_del_alumnado_tan_cotidianay_sin_embargo_tan_mejorable_La_necesidad_de_nuevos_instrumentos
https://www.researchgate.net/publication/338479748_La_evaluacion_del_alumnado_tan_cotidianay_sin_embargo_tan_mejorable_La_necesidad_de_nuevos_instrumentos
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The following Assessment Scale allows for the assessment or rating (depending on 

the column chosen) for the activity of clearing obstacles in which the tensioning of a rope 

is carried out. 

   

Rating scale for the tensioning of a bridge (obstacle clearance) Evaluation Rating 

Carrying the bowline   10 

Quickly and easily ties the knot in different positions very well 10 

Ties the knot correctly Well 8 

Hesitates to tie the knot but manages to do it Average 5 

Cannot tie it Insufficient 0 

Performing the clove hitch  10 

Quickly and easily ties the knot in different positions very well 10 

Ties the knot correctly Well 8 

Hesitates to tie the knot but manages to do it Average 5 

Cannot tie it Insufficient 0 

Performing the Seven and a half   10 

Ties the knot correctly very well 10 

Hesitates to tie the knot but manages to do it Well 6 

Cannot tie it Insufficient 0 

Carrying out the tensioning of the bridge   70 

Places the appropriate knots in each area of the tensioning, 

executes them and places them correctly and tightens the 

rope making the adjustment and final closure perfectly. 

Excellent 70 

Places the appropriate knots in each area of the tensioning, 

executes them with some hesitation or does not place them 

exactly in the correct place and tightens the rope making the 

final adjustment and closing. 

Very well 55 

Places the appropriate knots in each area of the tensioning, 

executes them with some hesitation and does not place them 

exactly in the correct place, and tightens the rope although the 

adjustment and final closure can be improved. 

Well 45 

Doubts in the placement of the appropriate knots in each area 

of the tensioning; Executes them with some hesitation and 

does not place them in the correct place; and, in addition; 

Average 30 
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tightens the rope although not adjusting it and the final 

closure can be improved or has been forgotten. 

Although it seems to be tight, there are knots that are badly 

made 
Poor 20 

Cannot get the string to tighten or ride the bridge Insufficient 0 
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Rope tension 

 

 

 

[Escriba una cita del documento o el resumen de un punto interesante. Puede situar el cuadro de texto en cualquier lugar del documento. 

Use la ficha Herramientas de dibujo para cambiar el formato del cuadro de texto de la cita.] 

 

 

 

 

 

 

 

 

 

Clove hitch: used to produce an 

extra tension on the rope. 

 

Clove hitch: used to produce 

an extra tension on the rope. 

Seven and a half: A fixed 

knot in the traction 

pulley/block which 

produces a pinching or 

wedging effect on the 

rope. 

“As de guía”: Used to locate a 

fixed point chosen for its 

facility to be released 

 
“Pisada de curda”: One steps on each 

other after tensioning to increase friction 

and not to loosen during the adjustment 

maneuver 

“Mordida de curda” : 

Passing below the rope 

twice so it remains 

clamped. 

menos 2 veces)  
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